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Abstract 
A recent survey (made by Universitas 21), which took into account 50 countries worldwide, has ranked Romania 42nd in the 
world, in a ranking of the best university systems, managing to exceed only 3 countries from the European Union. By comparing 
with previous years, the rank has slightly lowered. The present study attempts to conduct an overview on the state of the higher 
education national system with the purpose of making improvements to it. Firstly, the paper consists of presenting the general 
data of the context in which the Romanian higher education is situated. The SWOT analysis conducted in various universities 
from Romania, are summarized, following with the broad shaping of the elements that define the quality of higher education. 
Secondly, the study aims to conduct a statistical survey among Romanian students for the assessment of general trends in their 
opinion upon the discussed topic. As the actual beneficiaries of the services offered by the Romanian universities, the students 
have a significant importance and thus, based on the answers, we prepare from their perspective a SWOT analysis of the 
Romanian higher education quality. The results establish in an easy and precise manner the strengths, weaknesses, opportunities 
and threats facing the educational system, after which measures can be taken in order to improve, or better said, to 
optimize the processes of universities in the country. 
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1.  The current state of higher education in Romania and the concept of quality 
Most of the European countries have chosen to invest in education in response to the financial crisis, due to the 
long-term benefits that it produces in society. Unfortunately, this is not the case in Romania, which has the lowest 
percentage of GDP allocated to education (approx. 3%), compared to other UE countries. However, maintaining the 
current system of university education in Romania jeopardizes the competitiveness and the prosperity of the country, 
which is now confronted with a series of challenges. Some of them are typical for higher education around the 
world, some are typical for Europe, while others are rather typical for ex-communist countries, Romania being in a 
period of consolidation of its market economy. As shown in the last report of the Presidential Commission for 
analysis and policy making in the fields of education and research (entitled "Romania’s Education, Romania’s 
Research"), the education system is facing four major problems: inefficiency, irrelevance, unfairness and poor 
quality, adding to these an external phenomena with great consequences for education: the demographic decline. It 
also produces insufficient research and innovation, not being able to develop and sustain the country's progress. 
These statements can be supported by figures in the annual reports prepared by the Ministry of Education on the 
state of Romanian higher education. 
At present, the Romanian academic environment is characterized by: 
x An excessive uniformity and dispersion of resources; 
x Promoting some unsatisfactory and obsolete human resource policies at the system level and also at the 
higher education institution level; 
x A leading collegiate system often bankrupt, which encourages deception and uniformity; 
x A failure of higher education funding from public funds, at the same time characterized by 
indiscriminate on the quality of graduates and research, thus stimulating mediocrity; 
x A very weak entrepreneurial culture in Romanian universities; 
x The lack of a reference set of indicators to measure the process efficiency and quality of higher 
education, compared to other institutions from the country and abroad; 
x Minor research performances, with few exceptions. 
Furthermore, there are not enough partnerships between higher education institutions and the business 
environment. Also the coordination between European countries, in terms of recognition of diplomas, is far from 
being realized. Besides all this, the problem of youth mobility still persists. Although Romania has implemented the 
Erasmus program that gives students the opportunity to pursue their studies in another state, only a small number of 
them get to take full advantage of it, many of them being constrained by the financial aspect. Another decisive factor 
that led to the quality decline of the Romanian higher education is represented by an inflation of universities, 
students and diplomas (Dragomirescu, 2007). 
However, with the educational reform of higher education in Europe, initiated in 1999 (being called the Bologna 
Process), which aims to create by 2010 the European Higher Education Area, led to prioritization of concerns 
regarding the development and quality assurance in the Europe higher Education. Thereby, Romania’s accession and 
inclusion in the European Union led to the accessing of some financial funds, which stimulates slowly but surely the 
Romanian higher education development. A good example would be the creation of the National Register of 
Qualifications in Higher Education with the help of the European Social Fund through the Sectoral Operational 
Programme Human Resources Development. Until now, the lack of a framework and a national register of 
qualifications for higher education have resulted in the universities offering many specializations that were not 
completed in a qualification relevant to the labour market. 
Higher education is currently experiencing a decline in terms of its quality and international assessments are 
highlighting this fact. Only a few islands of excellence are standing out. None of our universities are in the top 500 
universities in the world according to the Shanghai ranking. The only university that has managed to enter the 
ranking is the University Babes-Bolyai, but only in mathematics (and this only from 2013 and 2014). Another 
important international ranking is the QS World University Rankings, which takes into account the best 800 
universities worldwide. This year only four universities from Romania were included in this ranking, with no 
outstanding positions, the first of which barely ranked 651+. 
Taking into account the ratio of the number of scientific articles to population and comparing the data from the 
reports prepared by the National Science Foundation (Science and Engineering Indicators since 2006), we can say 
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that the scientific performance of Romania is much lower than the average of OECD countries. Romania does not sit 
too well regarding the composite index of innovation, either, which is well below the EU average (the 
antepenultimate country in the top) having the significant downward trend of all countries considered, according to 
the Innovation Union Scoreboard. 
Based on these considerations, there is a need to identify positive and negative elements of Romanian higher 
education in terms of its quality. Yet, the term quality can have different meanings for different people and contexts. 
Juran (1988) believed that the most appropriate definition of quality lies in the competence of a product / service in 
order to be used. Crosby (1992) or Gilmore (1974) felt that quality was achieved if complied with ongoing 
standards. The vision of Gitlow (1989) and his partners promoted much broader ideas of quality, stating that it 
represents: expectations that a product or delivered service to meet customer standards, to perform and meet 
customer needs, to meet customer expectations and to meet anticipated future needs and aspirations. This was the 
source of Keuhn and Day’s (1954) conception, which claimed that the quality of a product depends on how well the 
model fits consumer preferences. Pirsig (1984), on one hand, believed that quality is not a concept or a fact, but a 
third entity independent of the two, which cannot be defined, but recognized. Based on the previous ideas, Boboc 
(2007) considers that the term quality can be defined in terms of:  customer, producer, product, value and 
transcendence (it is not known what a quality product is, but it is something good). Through Kano (1984) the notion 
of quality was redefined, taking into account two terms: performance and satisfaction and uniquely identifying three 
types of quality: basic (required), needed and exceptional.  
In Europe, through the Bologna process, the evolution of the concept of quality in higher education is best 
illustrated in a study made by Saarinen in 2005. This aspect was also approached in Romania, having as source Ilies, 
Pitic and Dragan (2011). Concerns about the assessment in higher education can be seen, as for example, in the 
organization of scientific communications sessions by the Academy of Economic Studies in 2004 (i.e. Lisievici - 
'The quality of education' mainly on assessment through the learning outcome of the quality of education - graduates 
vs. employers and policy recommendations and action lines for enhancing employability through quality university 
education). 
In Romania, the question of quality assurance in education is just a few years old. Initially, it seemed the practice 
ground for the ideas of some small groups of enthusiasts. Slowly, ideas were enlarged and turned into concepts. 
These, in turn, have emerged in a more coherent and solid vision regarding the quality assurance and its role in 
balancing the educational system. Clarifying the concept and vision of quality assurance has entailed the required 
institutional construction (see, in this respect, the creation of The Romanian Agency for Quality Assurance in 
Higher Education - ARACIS), but also the development of a long-term strategy on the entire range issue.  
One of the efforts made towards this direction was the reporting activities of the Romanian Agency for Quality 
Assurance in Higher Education, since 2008. Their analysis was based on a series of quantitative and qualitative data 
collected during 2009-2011 during a strategic project. The surveys, along with other sets of empirical data on the 
higher education sector were analyzed in the annual reports of Higher Education Quality Barometer type, which 
present (among other things) aspects of teachers' perceptions on quality assessment and students’ perceptions on 
quality assurance.  
Through the SR EN ISO 9000:2006 standard, adapting the concept of quality in higher education, translates into 
the extent to which a set of inherent characteristics fulfil requirements. In this case, the quality is always relative to 
the needs, requirements / demands, expectations of certain interested parties (students, graduates, staff, national 
authorities, local or state community, etc.).  
According to Popescu et al. (2004), higher education institutions are organizations providing professional and 
scientific services. The "products" offered by higher education are competence and knowledge. It is essential to 
define the customers and to determine their requirements and expectations regarding the activity results of a specific 
organization, in order to achieve quality for each institution. According to the SR EN ISO 9000: 2005 standard, the 
term customer (stakeholders) is defined as an organization or person that receives a product. It can be: the consumer, 
the user, recipient or its purchaser.  
Thus, in the specialized literature, two main groups of stakeholders were identified, regarding this domain: 
external parties (The Romanian State / Ministry of Education and Research; EU bodies; National and international 
academic community; professional associations, etc) and internal parties (the management of higher education 
institutions; academic staff, research staff, technical staff, economic and maintenance staff) (Popescu and Bratianu, 
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2004). The students are customers of the university having a dual character: internal customers (as participants) and 
external customers (as beneficiaries). They have their own requirements and expectations towards the higher 
education institution. The situation in which students bear the cost of training fees, emphasize their position as 
external customers, becoming in this context, the main customers of the education and training service (Dragan, 
2011). 
Considering these issues and the fact that students experience the strongest effects of the quality of higher 
education, a SWOT analysis made from their perspective was imperative, thus determining the benefits of the 
Romanian university system. 
2. Theoretical tools for analyzing academic environment 
Although it is often stated that the concept of strategic SWOT analysis comes from a survey conducted between 
1960 and 1970 at Stanford Research Institute in the USA by Albert Humphrey, there are a number of different 
opinions, or even in contradiction with its origin (Friesner, 2014). Also, King (2004) stated that it was difficult to 
determine the origin of the acronym SWOT. However he quotes Haberberg ("SWOT swatting", 2000) to support the 
first version. Turner (2002), for example, believes that Ansoff (the father of strategic management) is the one who 
helped create this concept. According to Koch (2000), there are more people involved in this process, but in stages: 
Weihrich in 1982; Dealtry in 1992; Wheelan and Hunger in 1998. 
What is certain is the fact that the SWOT analysis was designed as a management tool, being a method used in 
the business environment in order to help design an overall vision of a company. The current form is represented by 
a 2 × 2 array in which there are highlighted strengths and weaknesses, opportunities and threats, which are usually 
inside the first phase of a project, so that the elements of analysis can form the basis for the project plan. 
In the academic environment, the SWOT analyses are more popular in the United States compared to other 
countries, where they are encouraged for practice in almost every department, college or any other academic unit. 
Institutional SWOT analysis of this kind are very numerous, in order to make new strategies, having multiple 
examples: Montana State University, University of Illinois Springfield, California State University Fullerton, Iowa 
State University, University of Houston-Victoria, Ball State University, Texas A & M University Texarkana, Saint 
Lewis University, etc. (SWOT Analyses for Academic Affairs, 2008). For example, the University of Illinois 
Springfield considers as strengths the fact that it’s affordable, the location, the expertise in teaching non-traditional 
students, the accessibility (day, night, online formats), etc; as weaknesses:  underfunding in many departments and 
programs, understaffing at many levels, lack of infrastructure, etc; as opportunities: continuing education for 
intellectual enrichment and for people of all ages, online opportunities worldwide, international and off-campus 
study and exchange programs, etc; and as threats: risk of losing prominent faculty and staff for genuinely better 
opportunities at other universities or locally, reduced public funding of higher education in Illinois, etc. 
In Europe, a good example would be the SWOT analysis conducted for Utrecht University in the Netherlands, 
which focused only on the strengths and weaknesses in various categories, such as research, education, valorisation, 
support (Utrecht University Strategic Plan for 2012-2016).  
Romania also applies similar methods, as detailed SWOT analysis are elaborated at various universities in the 
country belonging to Babes Bolyai University in Cluj, Bucharest Academy of Economic Studies, University Ovidius 
Constanta, Spiru Haret University of Bucharest, Petre Andrei University of Iasi, etc. An example would be the 
SWOT Analysis made by the Faculty of Informatics from the Ovidius University of Constanta. Some of their 
strengths are: the quality of the teaching stuff, the quality of curricula, the quality of the research activity, full 
coverage of the forms of training in the field of Computer Science (through Bachelor and Master programs), etc. 
Some of their weaknesses are: insufficient space for teachers, very different level of training of candidates admitted 
into first year, etc. Some of the opportunities are: the maintaining public interest in IT professions, demand for 
retraining programs in the IT field and some of the threats are: lack of material and symbolic gratification,  
maintaining an academic management system based on centralization abuse and lack of transparency in use of 
funds. 
A thorough research led by Korka (2009) to improve the quality of education has highlighted the SWOT analysis, 
granting its proper importance. To achieve a comparative analysis, four areas of study were considered: Computer 
and Information Technology, Law, Mechanical Engineering and Communication (the university programs subject to 
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evaluation belonging to some prestigious universities in Romania). Using the SWOT analysis for each area of study 
made the research easier in observing the differences and commonalities, highlighting the existence of a 
correspondence between the four areas. For example, a common strength to all four areas of study would be the high 
level of labour market insertion.  
Popa (2010), in his study tried to demonstrate the applicability and the necessity of the SWOT analysis in the 
university environment and also explained a SWOT matrix from the perspective of a university. Further on, 
Popa(2010) states that in this sector, the SWOT analysis should cover the following areas in the 2 groups: internal, 
like faculty members or administrative personnel and external, like prospective employers of graduates or 
competing Universities (Romanian and abroad).  
Based on these findings, the need for generalization and establishing common points in Romanian higher 
education, it follows that developing an overall SWOT analysis of the Romanian tertiary education quality would be 
at least advisable, if not indispensable. 
Crisan and Enache (2011) in the study made on students' perceptions of quality in the technical higher education 
were stating that, having dual roles, as internal customers involved in the teaching-learning process, and external, it 
is a starting point  for the effective monitoring of quality in the universities, in order to identify possible weaknesses 
and opportunities for improvement. The main conclusion of the study supports the strong link between the quality of 
education and quality of human resources (teachers). 
Thus, the present study aims to develop the conducted researches to date by framing a SWOT analysis based on 
the opinions of students in determining strengths and weaknesses, threats and opportunities, in terms of Romanian 
higher education quality. This will help create an overview of the university education system, but also on the needs 
and expectations of students. 
 
3. Students’ perspective on the Romanian higher education quality 
 
3.1. Data and methods 
 
To achieve a SWOT analysis on the quality of Romanian higher education from the perspective of students, a 
research was conducted on the basis of an investigation. This investigation depended on a survey conducted among 
the students in Bucharest belonging to both sciences and humanities profile. Of these, 31% were male students. In 
order to see if the presentation of a decisional situation in different forms does indeed influence the preference of a 
particular respondent in favor of some alternative, we have conducted two surveys. In the first questionnaire, some 
of the questions were formulated so as to induce a specific response. In the second questionnaire, all questions were 
formulated objectively using for both surveys the structured process of presentation and taking into account the 
general principles for such a tool of gathering information. Ultimately, identification questions were placed, that 
allowed the verification of sample representativeness and highlighting the factors of influence. In total 134 people 
were surveyed, each group having 67 students. The data collection method was through direct interview conducted 
at their particular faculties and was held over two periods: 1 to 15 June 2014 (the first survey) and 1 to 15 October 
2014 (the second). 
The main objectives of the survey were:  
x Preparing a SWOT analysis based on the opinions of students by identifying strengths and weaknesses, 
opportunities and threats;  
x Studying the framing effect and observing the existence / non-existence of differences;  
x Identifying the attitude of students towards the services offered by the Romanian higher education. 
Data processing was performed using specialized software: SPSS, Microsoft Excel. After completing the surveys, 
the process turned to encoding and setting the individuals-variables tables for processing and further analysis. 
 
3.2. Results and discussion 
 
The first question of the survey was designed to do an overall evaluation of the quality of Romanian higher 
education from the perspective of students. To accomplish this, the Indicators of Central Tendency were calculated. 
Thus from the point of view of students, the quality of Romanian higher education would get a score of 6.62, which 
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is quite a low score. With a coefficient of variation of 27.11%, we can say that the collectivity is quite homogeneous, 
having a representative average. The Median and Mode were both located at score 7. If we take the gender into 
consideration, we could affirm the fact that men might be more demanding based on their mean of 6.33 versus 














Fig. 1. The student distribution according to the scores given to the quality of Romanian higher education 
The following questions have helped shape the SWOT analysis matrix. Based on the specialized studies 
presented above, we could easily extract elements that define in general the quality in higher education. 
A fairly large percentage of 53% regards the educational offer as a weakness. Perhaps the student dissatisfaction 
comes from the fact that the discipline may be too overloaded or too outdated and thus there is a need for specialized 
courses. Most (86%) consider the equipment (e.g. the quality of equipment and information sources), as a weakness 
as well. An interesting fact is that most universities that have done SWOT analysis have considered the level of 
labour market insertion as a strong point, while students (83%) feel the opposite, by placing it to weaknesses. 
However, the teachers are considered to be a strong a point, with a percentage of 63% of respondents, enjoying a 
good reputation among students. The international cooperation (e.g. organized summer schools with universities 
from abroad, participation in student mobility) is seen as an opportunity, with a percentage of 45%. There is a need 
to increase international visibility, and since the entry into the European Union, the odds of achieving that aim are 
quite favourable. The quality of scientific research is seen as a weakness by 57% of respondents. The cooperation 
with profile companies is assigned to opportunities by 57%. Another interesting fact is that many of them (58%) 
believe that the quality of students is a weakness. This can be explained also by the response to other 3 questions: an 
overwhelming majority of 92% agrees that the students' interest has decreased, 45% believe that the exigency in the 
educational activity has also decreased and 59% already observe around them that the number of students decreases 
yearly. Funding (under-funding budget, to be more precise) can be considered a threat, as well as the similar study 
programs in Europe that seem better developed than those in Romania (approx. 72% having this opinion). Also, 
many believe that another threat that the Romanian higher education could face is actually the legislative instability. 
Other two weaknesses are considered to be the lack of a professional orientation system and the devaluation of 
diplomas, both having approximately 82% of respondents. An explanation of the quality of higher education decline 
could be the multitude of private universities with better financial conditions, most respondents believing that these 
impose a lower level of requirements compared to the state universities. From the presented results obtained from 
the two surveys, the SWOT matrix can finally be compiled: 
 
   Table 1. SWOT analysis of the Romanian Higher Education Quality  
Strengths Weaknesses 
- The quality of teaching 
staff 
- educational offer 
- equipment 
- labour market insertion  
- the quality of scientific research  
- the quality of students  
1164   Andreea Ardelean et al. /  Procedia Economics and Finance  23 ( 2015 )  1158 – 1167 
- lack of a professional guidance system  
- devaluation of diplomas 
Opportunities Threats 
- International cooperation 
- Cooperation with 
specialized companies 
- under-funding budget  
- legislative instability  
- similar study programs in the European area 
 
The first survey was intended to determine the placement of the Romanian education image. According to 51% 
this is considered a weakness versus 25% - strength. In the second questionnaire, the concept was broken down with 
the purpose to find out in which category is the Romanian education included, first in the global context and then in 
the national context. The greater weight for the global context was still towards the weak point with 48%, yet in the 
national context most stated that it can be seen as an opportunity (36%). 
Also, in the first survey where we wanted to know if internship takes place or not in correct parameters in 
universities, most (53%) agreed upon the fact that it takes place properly. In the second survey when students were 
offered another choice as an answer ("some modifications should be applied to rise to the labour market level"), the 
majority of 67% chose this option. 
In the first survey, for four of the questions, the answer was intentionally suggested in the body of the question, 
while the second questionnaire contained only objective questions. In the following graphs, it can be observed if 
there were differences or not. Those who responded to the first questionnaire were noted with group A and the 
others with group B. 
The first question from the first survey intended to find out whether the similar programs of study in the 
European area are better than in Romania. In the second questionnaire a comparison was made between the two:  
     a                                                                                                          b 
Fig. 2. (a) Group A; (b) Group B. 
In both graphs (fig. 2), we see that the first option is chosen in an overwhelming rate, so that at first glance we 
cannot speak of the existence of any influences regarding the question reformulation. However, to test whether the 
differences between proportions are significant, we used the χ² test. The hypotheses are: 
H0: w1 = w2;  
H1: w1 ≠ w2, where w is the average of alternative characteristic.  
   Based on the processed data, the contingency table was built, that included the observed frequencies. 
 
                                                            Table 2. Contingency table with observed frequencies 
 First answer Second answer Third answer Total 
Group A 55 5 7 67 
Group B 41 13 13 67 
 
In this case w1 equals 0.8208 and w2 equals 0.6119. If the null hypothesis were true then w1 = w2 and thus 
would coincide with the proportion of those who marked the first variant in both groups considered as a whole. This 
proportion is w = (55 + 41) / 134 = 0.7164. If the null hypothesis is true then this ratio will be kept for each group of 
students. Theoretical frequencies were obtained as follows: 0.7164 × 67 meaning approx. 48 per group: 
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                                                                  Table 3. Contingency table with theoretical frequencies 
 Group A Group B 
First answer 48 48 
Second answer 9.5 9.5 
Third answer 9.5 9.5 
Total 67 67 
 
The test statistic is χc² = 7.38. For α = 0.05 and df = (rows - 1) × (columns - 1) = 2 we have χdf, α² = 5.99. The 
calculated value is higher than the theoretical one, so the equal proportions hypothesis is rejected. In these 
conditions, it can be stated with a probability of 95% that changing the sentence structure has influenced the student 
responses in some measure. 
The second question, in the first questionnaire refers to observing the lack of a career guidance system, while in 
the second survey the students are asked to choose whether the professional guidance system in Romania is a strong 












Fig. 3. The compared responses of group A and group B 
And in this case, it can be clearly seen that restructuring the question has not led to changes in choosing the 
response (fig. 3). But the test application will establish the situation with precision. 
                                      
Table 4. Contingency table 
 First answer Second answer Total 
Group A 58 9 67 
Group B 51 16 67 
 
The contingency table (table 4) in this case is type 2 × 2, and it is necessary to apply a correction for continuity, 
called the Yates correction. Thus the test statistic will be χc² = 2.45. For α = 0.05 and df = 1 we have χdf, α² = 3.84. 
The calculated value is less than the theoretical one so the equal proportions hypothesis is accepted. This time, it can 
be stated with 95% probability that the change of the sentence structure did not affect the students’ responses. 
The next question was based on a similar structure to the previous one, this time referring to the determination of 












Fig. 4. The compared responses of group A and group B 
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Here, the graphs show clear differences. But for safety we will apply the χ² test to see if there are significant 
differences. The hypothesis’ test will be as follows:  
H0: w1 = w2; H1: w1 ≠ w2.  
For this case, the contingency table is: 
                                                                      
                                                            Table 5. Contingency table 
 First answer Second answer Third answer Total 
Group A 34 18 5 67 
Group B 29 7 31 67 
 
The test statistic is χc² = 10.8. For α = 0.05 and df = 2, it follows that χdf, α² = 5.99. The calculated value is 
higher than the theoretical one, so the equal proportions hypothesis is rejected. In these conditions, it can be stated 
with a probability of 95% that changing the sentence structure has influenced the choice of students. No 
standardized residue is greater than 2, which means that none of the elements has brought an important role in 
obtaining a χc². 
The last question regarded the exigency in the didactic activity and student assessment (if it has decreased or not 













Fig. 5. The compared responses of group A and group B 
The responses (options) from group A are represented by the blue columns, while the responses coming from the 
other group are represented by the red columns (fig. 5). From the graphic we can assume that reformulating the 
question would influence on some degree the students’ opinion on this issue. But what is interesting is that in group 
A, where the response was somewhat influenced, the students responded opposite than expected. 
                                                                                 
Table 6. Contingency table 
 First answer Second answer Third answer Total 
Group A 28 34 4 67 
Group B 33 24 10 67 
 
In this case, the statistic test is χc² = 4.69. For α = 0.05 and df = 2, it follows that χdf,α² = 5.99. The calculated 
value is smaller than the theoretical one, so the equal proportions hypothesis is accepted. In these conditions, it can 
be stated with a probability of 95% that changing the sentence structure did not influence the student choices in any 
way. 
This last part has highlighted the importance of structuring sentences in a questionnaire so that it can obtain valid 
responses, of high accuracy. While students seem to have strongly defined opinions on the quality of Romanian 
higher education, the changes in question expressions can confuse them in some measure. 
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4. Conclusions 
 
Most SWOT analysis made by the Romanian universities contains many strong points. If we take into account 
the views of students, they can only enumerate one or two strengths at most. Probably many would say that students 
are not competent or not yet old enough to make an accurate assessment. Yet they are the ones who benefit from 
these services, and as shown in this research, they seem very unhappy with what the Romanian higher education can 
provide. Also, it is them who encounter the reluctance of employers. Many studies in Romania can confirm that 
young graduates’ integration in the labor market proves to be difficult. 
The higher education system deficiencies highlighted by the conducted research draws yet another warning. 
Students’ interest decreases from year to year and if no action is taken to improve it, we will soon face not only a 
devaluation of diplomas, but also very poor qualifications among graduates. The quality of students depends 
primarily on the quality of higher education. Moreover, to accomplish this, more than one variable must be checked. 
In fact, a mixture of interconnected factors (mentioned mostly in the form of complaints by students) should be 
taken into consideration. Quality, as a concept used in all social and economic areas, perfectly incorporates these 
elements. Thus, the great advantage of quality, by its meaning, is to cover all aspects of the educational system. 
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